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Monomoy Regional School District School District 
425 Crowell Road 

Chatham, MA 02633 
Office of Student Services 

Melissa Maguire        mmaguire@monomoy.edu                 508-945-5130 

 

======================================================================= 

 

Student Services 

Overview of Social Emotional Learning 

Report to the Monomoy Regional School District School Committee 

May 11, 2017 

  

Introduction 

Monomoy Regional School District is committed to developing a comprehensive program that 

provides the core competencies of social emotional learning. 

 

Social Emotional Learning Overview 

 

Social Emotional Learning: SEL is the process of developing students' and adults' social and 

emotional competencies—the knowledge, skills, attitudes, and behaviors that individuals need to make 

successful choices. 

 

Social and emotional learning (SEL) is the process through which children and adults acquire and  

effectively apply the knowledge, attitudes, and skills necessary to understand and manage emotions,  

set and achieve positive goals, feel and show empathy for others, establish and maintain positive  

relationships, and make responsible decisions. 

 

Five Core Competencies of SEL: 

 

• Self-awareness: The ability to accurately recognize one's emotions and thoughts and their influence on 

behavior. This includes accurately assessing one's strengths and limitations and possessing a well-

grounded sense of confidence and optimism. 

 

• Self-management: The ability to regulate one's emotions, thoughts, and behaviors effectively in 

different situations. This includes managing stress, controlling impulses, motivating oneself, and setting 

and working toward achieving personal and academic goals. 

 

• Social awareness: The ability to take the perspective of and empathize with others from diverse 

backgrounds and cultures, to understand social and ethical norms for behavior, and to recognize family, 

school, and community resources and supports. 

 

• Relationship skills: The ability to establish and maintain healthy and rewarding relationships with 

diverse individuals and groups. This includes communicating clearly, listening actively, cooperating, 

resisting inappropriate social pressure, negotiating conflict constructively, and seeking and offering help 

when needed. 
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• Responsible decision making: The ability to make constructive and respectful choices about personal 

behavior and social interactions based on consideration of ethical standards, safety concerns, social 

norms, the realistic evaluation of consequences of various actions, and the wellbeing of self and others. 

 

 
 

Social Emotional Learning (SEL) Steering Committee 

 

In January 2017, a Social Emotional Learning Steering Committee was formed.  Members from all 

four schools, administrators, school committee, community members, and parents (April2017) were 

invited to participate.  

 

Members: 

Melissa Maguire, Director of Student Services 

Meghan Lampert, ELL Teacher CES 

Eileen Ahern, School Psychologist CES 

Melissa Brady, Teacher HES 

Alison Burton, Guidance Counselor HES 

Kristen Hayden, Guidance Counselor MRMS 

John Herring, Special Education Teacher MRHS 

MaryBeth Maloney, Nurse CES 

Mary Oldach, Assistant Principal HES 

Susan Whitcomb, Adjustment Counselor MRHS 

Sharon Stout, School Committee Member 

Sheila House, Harwich Youth and Family Services 

Sue Landers Chatham Child and Family Services 

Nicole Theoharidis, Parent 

Caroline McCutcheon, Parent 

Kathleen Giorgio, Parent 

Jill Lombardo, Parent 

Linda Kelley, Parent 

Missy Carpenter, Parent 
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Goals of the committee: 

1. Develop a shared vision to present to administration 

2. Review the Department of Elementary and Secondary Education’s guidance on SEL 

3. Review resources, activities, and programs that will support our students and fit in with our 

cultural norms 

4. Develop a draft framework for implementing SEL across all levels 

5. Develop recommendations to be presented to the administrative team 

 

Dates Goals 

January 12, 2017 1. Introductions - interest in SEL 
2. Presentation 
3. Establish expectations and goals for committee 
4. Review SEL Definitions (DESE) 
5. Setting the vision 

a. SEL Learning Plan 
6. Next Steps 

January 26, 2017 
 

1. Read CASEL Brief - “What does Evidence-Based Instruction in Social 
Emotional Learning Actually Look Like in Practice?” 

2. Guidelines on Implementing SEL Curricula 

March 19, 2017 1. Review Curricula 

April 6, 2017  1. Review Curricula 

April 27, 2017 1. Review Curricula 

May 4, 2017 1. Review Curricula Data 
2. SEL Learning Plan 

 

Vision 

 

The committee developed the following Social Emotional Learning vision: 

 

Monomoy Regional School District is committed to building positive and supportive relationships with 

all members of the Monomoy community. Monomoy R.S.D. understands that students in the 21st 

Century experience social, emotional, and behavioral challenges that may impact their ability to learn 

and reach their potential in the following areas: Self-Awareness, Self-Management. Social-Awareness, 

Relationship Skills, and Responsible Decision Making. 

 

Monomoy provides tiered interventions, curriculum and other educational programs and for all students 

to address social-emotional learning. In addition, Monomoy will provide resources and supports as 

needed for staff and families to address their own social emotional needs. 
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To this end, Monomoy Regional School District is committed to working with all levels of the District’s 

stakeholders, including school committee members, administrators, teachers, all other personnel, and 

families to provide a safe and supportive learning environment for all students.  We believe that when 

children feel safe and recognized in the classroom and school environment, they can excel academically, 

socially and emotionally. This provides a foundation for a lifetime of learning and positive contributions 

to their community. 

 

 

Four Strategies That Promote SEL 

 

Four Strategies that Promote SEL: In all of CASEL’s program reviews from preschool through high 

school, and across all the many programs that evidence-based SEL programs use one or more of the 

following four approaches to promoting social and emotional competence across the five core 

competency clusters (i.e., self-awareness, self-management, social awareness, relationship skills, and 

responsible decision-making). 

 

1. Free-standing lessons that provide explicit, step-by-step instructions to teach students social and 

emotional competencies across the five core competency clusters—on age-appropriate topics 

such as labeling feelings, coping with anxiety or stress, setting and achieving goals, developing 

empathy and compassion, communicating effectively, resolving conflict, being assertive, and 

making responsible decisions. 

 

2. General teaching practices that create classroom and schoolwide conditions that facilitate and 

support social and emotional development in students. Although SEL teaching practices are 

similar across the different developmental levels, the specific interactions and techniques 

teachers are encouraged to use vary according to the students’ developmental stages. 

 

3. Integration of skill instruction and practices that support SEL within the context of an 

academic curriculum.  Examples of this type of program approach include: 4Rs (Reading, 

Writing, Respect, and Resolution) is a program at the elementary level (K-8) that teaches SEL as 

part of a language arts curriculum that also promotes reading, writing, speaking, and listening. 

As described in the 2013 CASEL Guide, 4Rs provides grade-specific materials that include book 

talks, read alouds, and interactive lessons to develop social and emotional skills. 

 

4. Guidance to administrators and school leaders on how to facilitate SEL as a school wide 

initiative by restructuring the school’s organizational structures, operations, and academic, 

social, and emotional learning goals. Evidence-based programs that take this approach might also 

provide school leaders with a variety of resources and guidance. 
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The SEL Steering Committee read the CASEL Brief - “What does Evidence-Based Instruction in Social 

Emotional Learning Actually Look Like in Practice?” and then provided input based on two overarching 

questions: 1) What does it look like in MRSD, and 2) What would we like it to look like in MRSD.  The 

following represents the responses. 

 
 What does it look like in MRSD What would we like it to look like in 

MRSD 

Free Standing  Safe 

 Honest 

 Accepting 

 Respectful 

 Kind 

 Successful 

 PBIS – common language 

 More explicit 

 Consistent 

 Integrated into the general 

curriculum throughout the day 

 All inclusive 

General Teaching 

Practices 
 Posted rules and expectations 

 Verbal reminders pared with 

visual reminders 

 Multiple opportunities to 

demonstrate learning 

 PBIS 

 “3 for 3” 

 Look for the good 

 Afterschool Activities 

 Kindness Rock 

 Teachers in the hallways 

 Positive feedback 

 Respectful language and tone – all 

staff and students 

 Positive trusted relationships 

 Welcoming students by name 

 Good news phone calls home 

Integration of skill 

instruction and practices 

that support SEL within 

the context of an 

academic curriculum. 

 Town Meetings (HS) 

 Grade level meetings 

 “You are Important” 

 PBIS 

 Responsive Classroom 

 Best Buddies 

 Peer Leaders 

 Social Skills 

 Second Step 

 Posted expectations 

 Social learning groups for all 

students 

 Consistent language 

 Training for all staff 

 Supporting students across the day 

with SEL 

Guidance to 

administrators and 

school leaders on how  

to facilitate SEL as a 

school wide initiative 

 PBIS 

 Character Counts 

 MARC (Mass Aggression 

Reduction Center) 

 SST (Student Support Team) 

 Use of the YRBS (youth Risk 

Behavior Survey) 

 One size does not fit all 

 Team building – unified 

understanding 

 Creating Cultural norms – 

flexibility and stability 
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Curriculum Review 

 

The SEL Steering Committee used: Effective Social and Emotional Learning Programs Preschool and 

Elementary School Edition, CASEL 2013 and Effective Social and Emotional Learning Programs 

Middle and High School Edition, CASEL 2015 to review curriculum/programs that promote social 

emotional learning. 

 

The committee chose seven programs for further review as follows: 

 

Program Name Description 

Caring Community The Caring School Community (CSC) program is a nationally 

recognized, research-based program for grades K–6 that builds 

classroom and schoolwide community while developing students’ social 

and emotional (SEL) skills and competencies. 

CSC strengthens students’ connectedness to school—an important 

element for increasing academic motivation and achievement and for 

reducing violence and delinquency. 

Class Meetings, a cross-age buddies program, and Homeside Activities, 

and Schoolwide Community-Building Activities help students develop 

respect for each other and take ownership for their learning and 

behavior. https://www.collaborativeclassroom.org/caring-school-

community 

 

I can Problem Solve I Can Problem Solve (ICPS), formally called Interpersonal Cognitive 

Problem Solving (also ICPS), is an evidence-based, universal primary 

prevention program that helps children, as early as age four, learn: 

 

Perspective-taking – awareness and sensitivity to people’s feelings 

Alternative solution thinking – ability to generate a variety of solutions 

to interpersonal problems; Consequential thinking – ability to 

recognize the impact of one’s behavior upon others, in light of what 

might happen next. In addition, beginning at age eight, ICPS helps 

children learn more sophisticated thinking skills such as: Recognizing 

mixed emotions – ability to feel opposite ways about the same thing;  

Understanding motives – recognition of various possible reasons 

people act the way they do; Means-end thinking – ability to plan 

sequenced steps toward a goal, recognizing obstacles that might interfere 

with reaching that goal and that it takes time to reach a goal 

 

By teaching children how to think, not what to think, the program 

changes thinking styles and, as a result, enhances children’s social 

adjustment, promotes pro-social behaviors and prevents negative, 

impulsive and withdrawn behaviors. 

http://www.icanproblemsolve.info/ 

https://www.collaborativeclassroom.org/research-caring-school-community-recognition
https://www.collaborativeclassroom.org/research-caring-school-community-recognition
https://www.collaborativeclassroom.org/research-caring-school-community
https://www.collaborativeclassroom.org/caring-school-community
https://www.collaborativeclassroom.org/caring-school-community
http://www.icanproblemsolve.info/
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Calm Classroom The Calm Classroom program is the Luster Learning Institute’s 

vehicle for carrying out its mission and vision. 
The program is composed of scripted research-based 

mindfulness techniques that develop breathing, stretching, relaxation and 

focusing skills. 

Students Learn How to Overcome: Difficulty learning in school,  

 Anxiety, toxic stress and trauma, Violence towards oneself and others 

Calm Classroom is Founded On: Simplicity of implementation, 

 Quality training, Long-term support, 3rd party research, Ongoing 

evidence of positive results. 

Calm Classroom is implemented school-wide from preschool 

through high school. Teachers and students practice the scripted 

mindfulness techniques in their classrooms one to three times per day. 

Each technique is three minutes in length. 

  

 School counselors, social workers, deans and administrators use the 

techniques in one-on-one and small group meetings with students who 

are struggling with behavioral, emotional and academic challenges. 

 Restorative Practices Coaches use the techniques in small group 

interventions. 

 

http://www.calmclassroom.com/about-us/ 

 

Second Step Second Step SEL Program - Skills for Social and Academic Success 
Early Learning–Grade 8 
 Research-based, sequenced curriculum teaches essential life and 

learning skills. 

 Media-rich content engages students and reinforces positive behavior. 

 Fully scripted lessons are easy to integrate into the day. 

 Take-home materials bolster family engagement and support. 

 Interactive training expedites implementation and alignment. 

http://www.cfchildren.org/second-step 

 

Lions Quest Lions Quest programs are built on the foundation of an educational 

approach known as Social and Emotional Learning (SEL). 

 

The ideas behind Lions Quest date back to 1975, when a teenager named 

Rick Little set out on a “quest” to help other young people develop the 

skills and strength of character needed to succeed as adults. Rick 

conducted a survey of over 2,000 high school students to determine the 

issues that concerned them most and consulted experienced teachers 

who suggested including a teacher workshop which would serve as a 

classroom model.  The program was so successful at the high school 

http://www.calmclassroom.com/about-us/
http://www.cfchildren.org/second-step


8 | P a g e  
 

level that soon middle and elementary schools were asking for age 

appropriate positive youth development programs.  

https://www.lions-quest.org/elementary-social-and-emotional-learning/ 

Student Success Student Success Skills is a K-12 evidence-based model that helps 

students develop key cognitive, social and self-management skills. 

http://studentsuccessskills.com/ 

Ruler The Yale Center for Emotional Intelligence uses the power of emotions 

to create a more effective and compassionate society. The Center 

conducts research and teaches people of all ages how to develop their 

emotional intelligence. 

RULER is an acronym that stands for Recognizing, Understanding, 

Labeling, Expressing and Regulating emotions. 

http://ei.yale.edu/ruler/ruler-overview/ 

 

The committee was broken into five groups.  Each group was given a Likert scale (1=poor, 2=good, 

3=neutral, 4=excellent, 5=superior) to rank each of the programs. The scores were then tabulated based 

on total responses using the following criteria: 

1. Ease of implementation 

2. Can be embedded across the curriculum 

3. Family connections 

4. Financially affordable 

5. Addresses self-awareness 

6. Addresses self-management 

7. Addresses social awareness 

8. Addresses relationship skills 

9. Addresses responsible decision making 

 

There was not one program that ranked excellent (4) to superior (5) for all the criteria established.  

However, in looking at the total rankings for all nine criteria for excellent to superior, the following data 

reflect individual scores for excellent and individual scores for 5 and a combined total score for 

excellent and superior. 

 

Program Name 4= excellence 5=superior Combined 4&5 scores 

Caring Community 26 6 32 

I can Problem Solve 20 8 28 

Calm Classroom 20 16 36 

Second Step 24 12 36 

Lions Quest 7 24 31 

Student Success 6 3 9 

Ruler 27 9 36 

 

Although Lions Quest had the highest score for superior, it did not have the highest score for combined 

excellent and superior. 

 

 

 

https://www.lions-quest.org/elementary-social-and-emotional-learning/
http://studentsuccessskills.com/
http://ei.yale.edu/ruler/ruler-overview/
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Social Emotional Learning Plan 

 

The social emotional learning plan comes from Guidelines on Implementing Social and Emotional 

Learning (SEL) Curricula, Department of Elementary and Secondary Education.  It consists of the 

following actions: 

1. Develop a vision that prioritizes academic, social, and emotional learning. 

 There is a vision for schoolwide SEL. 

 A wide range of relevant stakeholders (e.g., teachers, families, student support 

personnel, support staff, community members) helped develop the vision. 

 The SEL team has made a public commitment to implement the vision for 

schoolwide SEL as a priority for student learning. 

 The majority of teachers and staff are aware of the vision for schoolwide SEL. 

 School leaders demonstrate their commitment to SEL by modeling social and 

emotional competence in their interactions with others. 

 

2. Conduct an SEL-related resources and needs assessment to inform goals for the 

schoolwide SEL. 

 The SEL team has conducted a resources and needs assessment of current 

strategies that support SEL in classrooms, throughout the school, and with 

families and community agencies. 

 The school has plans to assess resources and needs regularly (every two years or 

less). 

 The school collects data on student and climate outcomes related to SEL. 

 Student outcome data informed the needs and resources assessment. 

 Findings from the resources and needs assessment were shared with stakeholders 

as a way for them to participate in developing goals for schoolwide SEL. 

 Goals for schoolwide SEL are included in key documents (e.g., school 

improvement plan and strategic plan). 

 

3. Design and implement effective professional learning programs to build internal 

capacity for academics, social, and emotional learning. 

 The SEL team and other school leaders have participated in professional learning 

focused on basic SEL concepts and how to facilitate schoolwide SEL. 

 Professional learning focused on basic SEL concepts is offered at least once a 

year to all staff as part of an in-service day. 

 The majority of staff members have participated in professional learning focused 

on basic SEL concepts as well as other important topics that help them achieve 

the school’s goals for schoolwide SEL. 

 Teachers, administrators, and other instructional staff have participated in 

professional learning for the evidence-based SEL program that has been adopted. 

 Ongoing support (e.g., observation with feedback, coaching) for implementing 

schoolwide SEL is provided. 

 The SEL team has developed a sustainable plan for professional learning related 

to SEL (e.g., professional learning communities, budget allocated to SEL, 

teachers provided with release time for SEL training, observing peers, coaches to 

support implementation). 
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4. Adopt and implement evidence-based programs for academic, social, and emotional 

learning across all grades. 

 The school has adopted evidence-based programs/approaches that foster a full 

range of social and emotional competencies for all students at all grade levels. 

 The majority of teachers have received training in the adopted evidence-based 

programs/approaches from a certified trainer. 

 The evidence-based SEL programs/approaches are being implemented at high 

levels (e.g., dosage, fidelity, quality of delivery). 

 The SEL practices/concepts from the evidence-based program are being 

integrated throughout the school (e.g., being used by adults, supported in settings 

like the playground). 

 

5. Integrate SEL at all three levels of school functioning (curriculum and instruction, 

schoolwide practices and policies, family and community partnerships). 

 Teachers are promoting SEL in the classroom. 

 Classroom concepts are reinforced in multiple settings outside the classroom (e.g., 

language used by nonteaching staff, practices used in hallways or on the 

playground). 

 Adults are modeling SEL throughout the school. 

 Administrators manage the school in a way that fosters adult SEL (e.g., how 

meetings are run, the way decisions are made). 

 Tier 2 and Tier 3 services are aligned with SEL instruction that takes place in 

classrooms. 

 All policies and practices at the school level support student SEL (e.g., discipline 

guidelines). 

 The school communicates regularly with families about SEL. 

 Family members are actively engaged in practices at the school that support 

student SEL (e.g., serve on or lead SEL-related committees, participate in SEL 

events, etc.). 

 The school communicates with community partners regularly about SEL. 

 Community agencies provide services in the school related to SEL to students and 

their families. 

 

6. Establish processes to continuously improve academic, social, and emotional 

learning through inquiry and data collection. 

 A multiyear SEL plan has been developed and the SEL team revisits key planning 

and implementation activities at regular intervals. 

 Data are regularly used by the SEL team to make decisions about SEL 

programming and to improve the quality of practice. 

 Data regarding student social and emotional competence are collected and 

provided back to teachers. 

 The SEL team shares data with multiple stakeholders at regularly planned 

intervals to inform decision-making. 

 Teachers are provided with data related to SEL program implementation and have 

regular meeting times to reflect on their experiences and to discuss and solve 

problems as they occur. 
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 SEL strategies are being implemented at the three school setting levels, and 

implementation data are used to improve practice. 

 

The committee worked in teams to develop a proposed action plan.  The Following represents the 

responses for each action area: 

Action Proposed Plan 

Develop a vision that prioritizes academic, social, 

and emotional learning 

1. Vision has been developed 

2. Ensure the strategic plan addresses SEL 

3. Publicize (website, newsletters, etc.) 

4. Parent Universities 

5. Open houses 

6. Staff meetings 

7. School Committee 

8. Professional Learning Communities 

9. Professional Development 

10. Instructional leader and Department Head 

meetings 

11. PBIS (fantastic, Shark expectations, 

Jawesome, etc) 

Conduct an SEL-related resources and needs 

assessment to inform goals for the schoolwide 

SEL 

1. Survey school, families, and community 

agencies for resources and needs 

assessment of current strategies that 

support SEL 

2. Repeat survey every two years 

3. Schools review current student data based 

on guidance, office, and school psych 

referrals 

4. Develop data collection methods to 

evaluate needs 

5. Share findings through website, local 

T.V., newspapers and other resources 

6. Vision would be included in each school 

improvement plan and the District 

Strategic Plan 

Design and implement effective professional 

learning programs to build internal capacity for 

academics, social, and emotional learning 

1. Train the Trainer model 

2. Build in trainings each year on topics (i.e., 

anxiety, depression, suicide, resilience, 

etc.) 

3. Develop on-line modules for learning 

4. Continue to offer Mental Health First Aid 

5. Continue PBIS across all environments 

6. Offer trainings to the community at large 

7. Continue to partner with community 

counseling agencies 

8. Communication and sharing of resources 

with families 
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9. Developing a sustainability plan 

Adopt and implement evidence-based programs 

for academic, social, and emotional learning 

across all grades 

1. PBIS at elementary and middle schools 

2. Health Curriculum 

3. Adopt PreK to HS program(s) that best 

meets the needs of the students 

4. Professional development 

5. Develop data collection for the 

implementation of the program(s) 

6. Introduction of weekly concepts 

Gather a list of settings, situations and ways to 

monitor/assess implementation 

Integrate SEL at all three levels of school 

functioning (curriculum and instruction, 

schoolwide practices and policies, family and 

community partnerships) 

1. Classroom rules reflect SEL 

2. Beginning or end of class activity 

3. Visuals around the classrooms 

4. Consistency in training 

5. Consistent actions that are modeled 

6. Reinforce staff for modeling SEL 

concepts 

7. Opportunities for pre-planning 

8. SEL coincides with the development of 

handbooks 

9. Parent activities and carryover 

10. Parent/students nights with activities 

11. Communication through social media, 

newsletters, website, etc. 

Establish processes to continuously improve 

academic, social, and emotional learning through 

inquiry and data collection 

1. Continue to research practices at all the 

levels 

2. Develop[ common assessments 

3. Develop data collection procedures 

4. Share data to schools, families, school 

committee, and the community 

5. Share data across all levels (PLC, staff 

meetings, department meetings, etc.) 
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Current and Continued Practices 

 

1. Administrative Team is currently engaged in a book study (“Fostering Resilient Learners – 

Strategies for Creating a Trauma-Sensitive Classroom” Kristin Souers and Pete Hall). Activities 

include reflective practices that will support the educators in Monomoy. 

 

2. A committee was formed to develop the District Curriculum Accommodation Plan.  The plan 

includes a section to address social/emotional/behavioral/mental health issues.  This will be 

presented at a later date. 

 

3. Massachusetts Aggression Reduction Center (MARC) 4 Trainers - one at each building. 

 

4. Examples of various activities in the elementary schools: SSIS Screening tool, Peace Education 

Curriculum, MARC K-5 Curriculum, Great Body Shop – curriculum. Brain Pop, Reflection 

Sheets - “Think Sheets, Second Step, Responsive Classroom, Social Thinking, Brain Gym, Go-

Noodle, PBIS "fintastic" program, lunch bunch groups. 

 

5. Examples of various activities in the middle school: Social Thinking curriculum, Yoga, deep 

breathing techniques, Second Step curriculum, Lunch Bunch groups, Great Body Shop in 

Wellness class, Shark Sheets, District Attorney social media safety presentation. 

 

6. Examples of various activities at the high school: SOS (Signs of Suicide), Enrichment blocks - 

relaxation and mindfulness, “You Are Important” campaign, “Leadership Lock In”, Jiujitsu club, 

Social language groups, Stretching/breathing/mindfulness, Jawesome Hour. 

 

7. Recipient of the Attorney General’s grant for anti-addition.  This grant will support having staff 

trained at each building (train the trainer) to implement Botvin Lifeskills Curriculum. 

 

8. Continued partnership with Gosnold and Harwich Youth and Family Services. 

 

9. Continue partnership with the District Attorney’s Office – Keep Them Coming Program. 

 

10. Mental Health First Aid offered to teachers and families. 

 

Summary and Recommendations 

 

The Monomoy Social Emotional Learning Steering Committee has done an outstanding job of working 

together to develop a vision and proposal for social emotional learning in our schools.  

 

Next Steps: 

1. Presentation to the administration the social emotional learning plan and curriculum proposed. 

2. Develop a timeline to communicate with staff, families, and the community. 

3. Identify staff interested in being trained in the Botvin Lifeskills program. 

4. Schedule the SEL committee to meet four times yearly. 

 



14 | P a g e  
 

Resources 

 

Curriculum and Instruction Social and Emotional Learning in Massachusetts, Department of 

Elementary and Secondary Education 

 

Guidelines on Implementing Social and Emotional Learning (SEL) Curricula, Department of 

Elementary and Secondary Education 

 

Developmentally Appropriate Practice in Early Childhood Programs Serving Children from Birth 

through Age 8, A position statement of the National Association for the Education of Young Children 

2009 

 

Parental Resilience – Protective and Promotive Factors, Center for the Study of Social Policy 

 

Teaching the Whole Child Instructional Practices That Support Social-Emotional Learning in Three  

Teacher Evaluation Frameworks, Center on GREAT TEACHERS & LEADERS at American Institutes 

for Research 2014 

 

Effective Social and Emotional Learning Programs Preschool and Elementary School Edition, CASEL 

2013 

 

Effective Social and Emotional Learning Programs Middle and High School Edition, CASEL 2015 

 

What Does Evidence-Based Instruction in Social and Emotional Learning Actually Look Like in 

Practice? A Brief on Findings from CASEL’s Program Reviews Linda Dusenbury, Sophia Calin, 

Celene Domitrovich, and Roger P. Weissberg A Publication of the Collaborative for Academic, Social, 

and Emotional Learning October 2015 

 

ADDRESSING CHALLENGING BEHAVIORS AND MENTAL HEALTH ISSUES IN EARLY 

CHILDHOOD, Mojdeh Bayat 2015 

 

Massachusetts Standards for Preschool and Kindergarten Social and Emotional Learning, and  

Approaches to Play and Learning, June 2015 

 

Social-emotional Development in Early Childhood- What Every Policymaker Should Know  

Janice L. Cooper, Rachel Masi, Jessica Vick, August 2009 

 

Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social and Emotional, CASEL 

2005 

  

MassHealth Behavioral Health Services for Children and Youth 

 

A Guide for School Personnel 

Learning (SEL) Programs 

Achievement Gap Initiative (AGI) at Harvard University /Tripod Project for School Improvement - 

The Influence of Teaching Beyond Standardized Test Scores: Engagement, Mindsets, and Agency  
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Agency is the capacity and propensity to take purposeful initiative—the opposite of helplessness. Young 

people with high levels of agency do not respond passively to their circumstances; they tend to seek 

meaning and act with purpose to achieve the conditions they desire in their own and others’ lives. The 

development of agency may be as important an outcome of schooling as the skills we measure with 

standardized testing. http://www.agi.harvard.edu/projects/TeachingandAgency.pdf 

 

MESH: Transforming Education - Ready To Be Counted: The Research Case for Education Policy 

Action on Non-Cognitive Skills Research shows that students need a variety of Mindsets, Essential 

Skills, and Habits (MESH) to succeed in college, career, and life. MESH includes both intrapersonal 

skills and mindsets, such as conscientiousness, self-regulation, growth mindset, and self-efficacy; and 

interpersonal skills, such as social competence and collaborative problem solving.  

http://static1.squarespace.com/static/55bb6b62e4b00dce923f1666/t/5665e1c30e4c114d99b28889/14495

17507245/ReadytoBeCounted_Release.pdf 

 

21ST CENTURY SKILLS: Partnership for 21st Century Skills / National Education Association (NEA)  

The six elements of 21st century learning are: 

• Emphasize core subjects 

• Emphasize learning skills 

• Use 21st century tools to develop learning skills 

• Teach and learn in a 21st century context 

• Teach and learn new 21st century content 

• Use 21st century assessments that measure core subjects and 21st century skills 

http://www.nea.org/home/34888.htm 

 

DEEPER LEARNING AND 21ST CENTURY SKILLS: National Research Council (NRC) - 

Education for Life and Work: Developing Transferable Knowledge and Skills in the 21st Century  

The Committee on Defining Deeper Learning and 21st Century Skills identified three broad domains of  

competence—cognitive, intrapersonal, and interpersonal, as a way to organize the various terms for 21st  

century skills and provide a starting point for further research as to their meaning and value. The 

cognitive domain involves reasoning and memory; the intrapersonal domain involves the capacity to 

manage one’s behavior and emotions to achieve one’s goals (including learning goals); and the 

interpersonal domain involves expressing ideas, and interpreting and responding to messages from 

others. https://www.nap.edu/read/13398/chapter/1 

 

SAFE AND SUPPORTIVE SCHOOLS: M.G.L., Ch. 60, Section 1P (a): Safe and Supportive 

Schools are schools that foster a safe, positive, healthy & inclusive whole-school learning environment 

that: 

• enable students to develop positive relationships with adults and peers, regulate their emotions and  

behavior, achieve academic and non-academic success in school and maintain physical and 

psychological health and well-being; and 

• integrate services and aligns initiatives that promote students' behavioral health, including social and  

emotional learning, bullying prevention, trauma sensitivity, dropout prevention, truancy reduction,  

children's mental health, foster care and homeless youth education, inclusion of students with 

disabilities, positive behavioral approaches that reduce suspensions and expulsions and other similar 

initiatives. 

http://www.doe.mass.edu/ssce/safety.html?section=commission#sssdefined 

http://www.agi.harvard.edu/projects/TeachingandAgency.pdf
http://static1.squarespace.com/static/55bb6b62e4b00dce923f1666/t/5665e1c30e4c114d99b28889/1449517507245/ReadytoBeCounted_Release.pdf
http://static1.squarespace.com/static/55bb6b62e4b00dce923f1666/t/5665e1c30e4c114d99b28889/1449517507245/ReadytoBeCounted_Release.pdf
http://www.nea.org/home/34888.htm
https://www.nap.edu/read/13398/chapter/1
http://www.doe.mass.edu/ssce/safety.html?section=commission#sssdefined
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Websites 

 
SEL 
https://www.youtube.com/watch?v=DqNn9qWoO1M 
 
Casel 
http://www.casel.org/faqs/ 
 
Schools that work 
http://www.casel.org/faqs/ 
 
Interactive graphic 
http://www.gtlcenter.org/sites/default/files/gtl-interactive-graphic/index.html 
 
Dr. Robert Brooks “Raising Resilient Children & Adolescents” video presentation 
https://www.youtube.com/watch?v=fSdwAYIGbWk&feature=youtu.be 

Raising Resilient Children and Teens in the Digital World - Dr. Robert Brooks & Rich Brooks 
https://vimeo.com/94840077?utm_source=February+2017&utm_campaign=January+2017+Article&utm
_medium=email 
 

https://www.youtube.com/watch?v=DqNn9qWoO1M
http://www.casel.org/faqs/
http://www.casel.org/faqs/
http://www.gtlcenter.org/sites/default/files/gtl-interactive-graphic/index.html
https://www.youtube.com/watch?v=fSdwAYIGbWk&feature=youtu.be
https://vimeo.com/94840077?utm_source=February+2017&utm_campaign=January+2017+Article&utm_medium=email
https://vimeo.com/94840077?utm_source=February+2017&utm_campaign=January+2017+Article&utm_medium=email

